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Abstract

The present study aimed to examine the psychometric properties of the
Teacher Emotion Regulation Scale (TERS) in a sample of Iranian teachers.
This questionnaire includes five core emotion regulation strategies:
avoidance, cognitive reappraisal, suppression, active modification, and
tension reduction, each representing different ways in which teachers
manage their emotions in the educational environment. Considering the
importance of emotion regulation in the quality of educational interactions,
professional performance, and teachers’ mental health, it was essential to
investigate the validity and reliability of this tool within the Iranian cultural
context. The study population consisted of all secondary school teachers in
Tehran during the 2023-2024 academic year, from which a sample of 350
teachers was selected using multistage cluster sampling. Various statistical
methods were employed for data analysis, including exploratory and
confirmatory factor analyses to examine the factor structure, Cronbach’s
alpha to estimate reliability, and convergent validity indices. The findings
indicated that the Persian version of the TERS, like the original version,
demonstrated a five-factor structure, with all strategies identified with
appropriate factor loadings. The reliability coefficients of the subscales
ranged from 0.85 to 0.90, indicating satisfactory internal consistency.
Furthermore, evidence of convergent validity confirmed significant
associations between the guestionnaire dimensions and related constructs.
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Based on these results, the Persian version of the TERS can be considered a
valid and reliable tool for assessing emotion regulation among Iranian
teachers and can be utilized in future research as well as in intervention and
educational programs.
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Extended Abstract

Introduction

Teachers’ professional practice is deeply intertwined with emotional
experiences, ranging from joy, compassion, and satisfaction to
frustration, anger, and disappointment. These emotions are not
peripheral but central to the teaching process, influencing cognitive
functioning, motivation, classroom management, and the quality of
teacher—student relationships. Positive emotions can enhance
instructional effectiveness and foster student engagement, while
negative emotions, if unmanaged, may lead to stress, burnout, and
diminished teaching quality. Thus, understanding how teachers
regulate their emotions is critical for both educational psychology and
teacher professional development.

Emotion regulation refers to the processes by which individuals
influence the occurrence, intensity, and expression of emotions.
Gross’s process model (2003; Gross & Thompson, 2007) identifies
five families of strategies: situation selection, situation modification,
attentional deployment, cognitive reappraisal, and response
modulation. Buri¢ et al. (2016) adapted this framework to the teaching
profession, developing the Teacher Emotion Regulation Scale (TERS)
to measure five strategies particularly relevant to teachers: avoidance,
active modification, cognitive reappraisal, suppression, and tension
reduction. However, the applicability of this instrument across cultural
contexts remains underexplored, necessitating validation in diverse
educational systems such as Iran.



Research Question(s)
This study addressed the following questions:

Does the Persian version of the Teacher Emotion Regulation Scale
(TERS) demonstrate acceptable factorial validity among Iranian
teachers?

Is the Persian TERS characterized by adequate internal consistency
and reliability?

Does the Persian TERS show evidence of convergent and criterion
validity when compared with the Cognitive Emotion Regulation
Questionnaire (CERQ)?

Literature Review

Research on teacher emotions has consistently highlighted their
impact on instructional quality, classroom climate, and student
achievement. Teachers who employ adaptive emotion regulation
strategies, such as cognitive reappraisal and active modification, are
more likely to maintain resilience, foster positive classroom
interactions, and sustain long-term professional satisfaction.
Conversely, reliance on maladaptive strategies, such as suppression or
avoidance, has been linked to emotional exhaustion, stress, and higher
attrition rates. These findings underscore the importance of
developing reliable instruments to assess emotion regulation in
teachers.

Gross’s model of emotion regulation provides a comprehensive
theoretical framework for understanding how emotions can be
managed at different stages of their development. Buri¢ et al. (2016)
operationalized this model in the teaching context, creating the TERS
to capture strategies most relevant to educators. While the TERS has
demonstrated strong psychometric properties in European samples,
cultural differences in emotional expression and regulation necessitate
cross-cultural validation. The present study addresses this gap by
examining the psychometric properties of the Persian version of TERS
among Iranian teachers.



Methodology

The present study adopted a descriptive—correlational design with the
primary aim of validating the Persian version of the Teacher Emotion
Regulation Scale (TERS). The instrument was translated using a
rigorous forward—backward translation procedure to ensure both
linguistic accuracy and conceptual equivalence. A pilot test was
conducted with a small group of teachers to refine the wording and
confirm clarity. The final version was administered to a sample of 201
secondary school teachers (103 female, 98 male) in Tehran, selected
through multi-stage cluster sampling from four educational districts.
Alongside TERS, participants completed the Cognitive Emotion
Regulation Questionnaire (CERQ; Garnefski & Kraaij, 2006) to
provide evidence of convergent validity. Ethical considerations were
observed, including informed consent, confidentiality assurances, and
voluntary participation.

To assess convergent validity, participants also completed the
Cognitive Emotion Regulation Questionnaire (CERQ; Garnefski &
Kraaij, 2006). Data analysis included exploratory factor analysis
(EFA) to identify the underlying factor structure, confirmatory factor
analysis (CFA) to test model fit, Cronbach’s alpha coefficients to
assess internal consistency, and Pearson correlations to examine
relationships between TERS and CERQ subscales. Analyses were
conducted using SPSS and JASP software, ensuring rigorous
statistical evaluation of the instrument.

Results

Exploratory factor analysis revealed a clear five-factor solution
consistent with the theoretical model proposed by Buri¢ et al. (2016).
Confirmatory factor analysis confirmed the adequacy of this structure,
with fit indices indicating good model fit (}*/df = 1.28, CFI = 0.973,
GFI =0.911, RMSEA = 0.069). These results provide strong evidence
for the factorial validity of the Persian TERS. Internal consistency was
also high, with Cronbach’s alpha values exceeding 0.80 across all
subscales, demonstrating that the instrument reliably measures the
intended constructs.



Convergent validity was supported by average variance extracted
(AVE) values above 0.50 for all subscales. Criterion validity was
confirmed through significant correlations between TERS and CERQ
subscales. Adaptive strategies such as cognitive reappraisal and active
modification correlated positively with CERQ adaptive dimensions,
while maladaptive strategies such as suppression and avoidance were
associated with CERQ maladaptive dimensions. These findings
collectively demonstrate that the Persian TERS is a psychometrically
sound instrument for assessing teacher emotion regulation.

Discussion

The findings of this study provide robust evidence that the Persian
version of TERS is a reliable and valid instrument for assessing
emotion regulation strategies among Iranian teachers. The replication
of the five-factor structure across cultural contexts suggests that core
emotion regulation processes are generalizable, although the
frequency and intensity of strategy use may vary depending on
sociocultural norms. This cross-cultural validation contributes to the
broader literature on teacher emotions and underscores the
universality of emotion regulation processes in educational settings.

From a practical perspective, the Persian TERS offers valuable utility
for educational psychologists, school counselors, and policymakers. It
can be used to identify teachers who rely heavily on maladaptive
strategies, thereby informing targeted interventions and professional
development programs aimed at enhancing teacher resilience and
instructional effectiveness. Limitations of the study include the
restricted sample (secondary school teachers in Tehran) and reliance
on self-report measures, which may introduce bias. Future research
should extend validation to other educational levels and regions, and
employ mixed-method approaches to strengthen ecological validity.
Overall, this study represents a significant step in the localization and
validation of psychometric tools for teacher emotion regulation in
Iran.
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